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ABSTRACT

The study dealt on identifying the relationshipwestn the academic performance and the emotionapetance
of graduating Education students from two prograBachelor in Secondary Education, major in EnglBISEDEN) and
Bachelor in Elementary Education ( BEED). All oEtknrolled students in the subject Practice Teaghire made
respondents and the computed mean of responses thenguestionnaire adopted from the Emotional Cdeme
framework of Goleman was the basis of the leveheif individual emotional competence. The AcadelRedormance

referred to the Students GWA for seven semestéhng iprograms.

The results reveal that the BSEDEN have good aciadeerformance while the BEED was satisfactory.
Both groups were found to very competent in albaref Emotional Competency. However, with the Rearorrelation
formula, it was found out that the academic perfance has a weak relationship with the emotional petence of the
respondents.
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INTRODUCTION
The Practice Teachers are the next generation$iofeal Teachers.

Clearly, along with this line, it is imperative théne Practice Teachers are to be prepared exgndior the

effective and efficient performance of their rotesProfessional Teachers.

What are the attributes of the®2Century Professional Teachers? Various literagitteer from printed or digital
media explicitly explain the attributes of the*2Tentury Teachers. One is from Baylongo et al. 2204ho referred to
teachers to be collaborators and communicators.séhee characteristics are also found in the Deygent of Education
several published articles, explaining the skilistsas collaboration, flexibility, and adaptabilitpn the other hand, as
cited by Gamit (2014) in an article, she stated mgnother attributes, that teachers need to be hiteltate, multi-skilled,
multi-specialists.

The potentials of Practice Teachers are to be headtiat they may develop these attributes in diatethem to

meet the demands of today’s education system.
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Articulo et al. (2003) clearly stipulated in herdiothat one competence that will make a differeimcéhe
workplace is emotional competence. Further exanainaif the above-cited attributes of the*Xlentury Teacher, one can

be deduced that the common element is the emotimmapetence of the teacher.

Why emotional competence? The life of teachersastiy devoted to interactions with learners wharivith
them their own identities, their own emotions whinhy influence their classroom behaviors. The teaal facilitator of
learning needs to skillfully manage learners’ bébi®s so that productive interaction can be attained
Emotional Competence as cited by Zsolanai, from wleeks of Denham et. al (2003, 2004) refers to ehbasic
components, the expression of emotions; the uratedstg of emotions; and the experience of emotions.
The Student Teachers’ expression of their own emois as important as their ability to understahdirt students’
emotions that is if they wanted to achieve fruithdademic interaction with them. On the other harhther notable
Filipino author on Professional Education courdgithao et al. (2006) referring to the need for elowl competence,
they cited the findings of Navarro et al. (1994)owgresented 12 beliefs about the roles of teachbish include among
others: 1.) teachers play an active role in diggipd children; and 2.) child’s interest in studigspends upon his/her

teacher. These findings simply strengthen the kéyaf emotional competence in the day-to-day #@tavof the teacher.

The researchers had in mind the significance oftiemal competence in the life of teachers had cpnadized
the work specifically correlating it with the resmtents’ academic performance so that if interveastiare necessary,

they can be designed and adapted to address #ter@e of a possible problem.
BACKGROUND

The University Branch was established in Marivéle$976 with a mission of providing quality educatiin the
countryside. Currently, it offers two Engineeringou€ses, Accountancy, Business Administration, Imiation
Technology, and these two Education Programs, Bacle Elementary Education (BEED) and BacheloiSecondary
Education, major in English (BSEDEN).

This study is focused on the two Education Progsagnaduating students (51 from the BSEDEN and @® fihe
BEED) who are in their final stage of the pre-seeviraining, Practice Teaching. In this period,shelents are required to
immerse in actual classes as Student Teachers,thdgtiyuidance of a Mentor or a Cooperating Teaftoen the host
school either in the elementary or secondary IeBefore the end of their final semester, they Wilassessed in terms of
content knowledge, and their skills in lesson plagninstructional material preparation, presentegsons and classroom

management.

The lesson planning is not crucial since the Studerachers are provided with Teacher's Guides ahéro
references by their Cooperating Teachers. Howeheractual classroom interaction is a more chaiiengxperience as
students from previous years, themselves, repattehg regular mentoring sessions with their subjestructors. For
them, the task is more challenging since it reguimeore patience that is directly linked with cotiing their own
emotions to manage discipline-related problemthdf failed to do so, they may burst into tearsnay even utter harsh

words that may affect their relationship with stoide This particular aspect is related to their #omal competence.

As mentioned earlier, the emotional maturity of theividual is an important component in the periance of

his/her multi-tasks as a teacher and this statebeaattributed to many factors. Steiner and Pet897) as cited by

| NAAS Rating: 3.10- Articles can be sent to editor @ mpactjournals.us |




The Academic Performance and Emotional Competence of Graduating 631
Education Students, SY 2016-2017

Articulo & Florendo (2003), pointed out that ematadly literate persons are able to handle diffi@rtiotional situations

leading them to avoid fighting, lashing out andtimgy other people

Emotional Competence in this study is of Golemdi%98) Emotional Competence Framework encompassing
Personal Competence which is about self-awareseffsiegulation, self- motivation and Social Congreste referring to

social awareness, and social skills

On the other hand, the academic performance agedf¢éo here is based on the computed General \éeigh

Average (GWA) of respondents for seven semesters.

The researchers have thought of equating it wigheitedemic performance to prove that if a studepéiforming

good in his academics, he is also emotionally cdemter otherwise.
Hence, the study was pursued.
OBJECTIVES OF THE STUDY

The study was undertaken primarily to identify thiationship of the academic performance of thparadents to

their emotional competence.
Specifically, the following objectives were advadce
» determine the profile of the BEED and BSEDEN Pracilieachers;

» identify respondents’ Academic Performance in teoh&eneral Weighted Average (GWA) and their lew&l

Emotional Competence; and
» ascertain the relationship between the GWA and iemaitcompetence of respondent
Methods

The study utilized the Descriptive Research, iniajvall the graduating Education Students enraiteBractice
Teaching during the second semester of the Acad¥edc, 2016-2017 as respondents. Their identitieeeveoncealed
through codes and their consent to use their graatesbases of their Academic Performance was secured
The Emotional Competence Framework by Daniel Goterfi®98) was used to describe respondents alosgatieia.
The relationship between the Academic Performama® EBmotional Competence was ascertained using #asén
Product-Moment Correlation formula but Descript®atistics such as Frequency, Percentage, MeallVaighted Mean
were also utilized. The profile was included in theestionnaire only for the purpose of presentirgingle background
about the respondents.

RESULTS AND DISCUSSIONS
The following are the research findings.
The Respondents grouped according to sex.

Table 1 shows that in either program, females dbiininate the Education Degree. More than % of tReac

Teachers on both courses are female.
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Table 1: Distribution of Respondents According to 8x

Sex BSEDEN BEED
Frequency | Per Cent | Frequency | Per Cent
Male 13 25.49 6 15.38
Female 38 74.51 33 84.62
Total 51 100.00 39 100.00

The findings on the female dominance in the teatia@ming courses remain unchanged over time.
In fact in 2011, as cited by Santos (2013) when Goenmission on Higher Education (CHED) SecretagnthHon.
Patricia B. Licuanan addressed thd' S&ssion of the Commission on the Status of Wordeited Nations, she reported

that women dominate the fields of Teacher Educatibimanities, and Social Sciences.

Table 2: The Respondents According to Age

Age BSEDEN BEED
Frequency | Percent | Frequency | Percent
19 years old 21 41.18 17 43.59
20 23 45.10 14 35.90
21 6 11.76 4 10.26
More than 21 1 1.96 4 10.26
Total 51 100 39 100.00

As far as the age of the respondents is conceinealy be deduced that they are within the expeatgdrange of
19 to 21 years old. A graduating student for afgear course in the Philippine setting is expettelde between 19 to 21
years old in his @year. The table above shows almost all are inabésbracket. The Department of Education hachset t
entry age for Grade 1 to be 6 years old, (DepEc®OKXb.1, s. 2015, DepEd Order No.5 s. 2016) wighfrmer curricular
program of six years in elementary level, four gear the secondary and another four years in thiegm level,

a graduating student will be 20 or 21 years dutiregend of the school year.
Table 3 elucidates the birth order of the respoteleave by their birth order.

Table 3: The Respondents According to Birth Order

Birth Order SCEREL =
Frequency | Per cent | Frequency | Per cent
1" 16 44.44 11 35.48
2n° 8 22.22 11 35.48
3 6 16.67 3 9.68
4 3 8.33 5 16.13
5N 1 2.78 1 3.23
6" 0 0 0 0
70 2 5.56 0 0
Total 36 100.00 31 100.00

From the BSEDEN group, almost half are the firstbathich implies that they may have younger brottars
sisters. On the other hand, 2/3 of the BEED respotsdare either first born or second born, withyanifew from both
courses to be'3 4" or 5" born and still from the Secondary Education, thveeee two who is the"7born of their parents.
The figures imply that among Filipino families, thstill bear two or more children. This is ampldién the Philippine
Statistics Authority Report December 2016, stathay the average Filipino family size is 4.4 in 804hich is a decrease
compared to the 2000 report of 5.0 implying a fgmilay have 2 to 3 children.
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Table 4 below presents the monthly family incomeesfpondents. As observed, the bulk of responadunssered
in income brackets ranging from more than PHP5@0@HP15,000 which only indicates that most of ¢hetudents

belong to economically challenged families

Table 4: The Respondents According to Monthly Famjl Income

Monthly Income BSEDEN BEED
Below P5,000 6] 1174 3 7.69
More than P5,000 - P8,000 10 19.61 |12 30|77
More than P8,000 -P12,000 15 2941 |9 23/08
More than P12,000-P15,000 14 27.45 |15 38|46
More than P15,000 g 1176 D 0
Total 51 | 100.00| 39 | 100.00

In the Philippine Statistics Authority report reded March 18, 2016 in its official website, it wasarly stated
that a family of five needed at least PhP 6,36%henaverage every month to meet their family’s b&sod needs and at
least PhP 9,140 on the average every month to bwhtbasic food and non-food needs. Data from #idetabove

indicated that there are among the respondentsamadiving within the threshold of maintaining ortlye family’s food

needs.
The Academic Performance and Emotional Competencd the Respondents

Table 5 presents the mean of the Academic Perfarenarpressed in terms of the respondents’ Genesaléd

Average (GWA) for seven semesters.

Table 5: Academic Performance and Emotional Competee of Respondents

Variables BSEDEN | Verbal Description | BEED Mean | Verbal Description
Mean, GWA 2.1035 Good 2.474 Satisfactory
Mean, Emotional Competenge  2.878V Very Competent 9988 Very Competent

Likewise, the same table shows the Mean of thetieeateachers’ Emotional Competence

The University Student Handbook (p.29) providedtfar interpretation of the Academic Performancieims of
the General Weighted Average. It appeared thatstbdents from the Bachelor in Secondary Educatiave hbetter
academic performance, their mean grade is 2.108be that of the Bachelor in Elementary Graduate@gehmean GWA

of 2.474 with a verbal description of Satisfactory.

On the other hand, using the 5-point scale questio®, it appeared that both groups have computahralong

with the areas of Emotional Competence verballxdiesd to be very competent.

Correlation between Academic Performance and Emotioal Competence

The verbal interpretations of the Pearson Corta@oefficient computed data below shows weakimiahips

between the two concepts.

Table 6: Correlation between Academic Performancerad Emotional Competence of Respondents

Programs R R(Coefficient of Determination) | Interpretation p Value Interpretation
BSEDEN | 0.0611 0.0037 Weak relationship  0.670165 digniificant at <0.05
BEED 0.2818 0.0794 Weak Relationship  0.082211 Myptificant at <0.05
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Figure 1. Research Framework of Study

As mentioned in the Abstract, this paper does nou$ on how the emotional competence affects aioert
personal attribute of the respondents. It is thieemwotway, it looked into an indicator of emotionabngpetence,
in this particular case, it is the academic perfomoe of the learners which referred to their GWA. iAdicated by the
r-value of 0.0611 for BSEDEN ardis equal to 0.2818 for the BEED, there exist, tifotheoretically, a relationship
between the construct of the study, but it is afemk one since the values are near to 0. Thouglgiidg, the hypothesis
cannot be accepted at once. Further studies aréredqgto validate the findings. Nevertheless, tlgrres above still
convey a message that the policy on better entagegrequirement for students seeking admissiornénBducation
Department should still be adopted. It may not liee dole determinant of future academic performaseeeral studies
proved that Grades in high school could determiadamic performance in college, one was retrievesm f

http://educationnorthwestith the title, “Study Finds High School Grades fdd°redictive of College Students Academic

Performancelt found that high school grade point average (GR#&p more predictive of students’ success in celleg
English and math courses than SAT, ACT, or ACCURER scores. The same study also made it clearhvgticdent
groups at the University of Alaska have the higliestelopmental education placement rates and magfibérom college
readiness resources and programs at the high sohaollege level. In this current study, the sdmedings can also be
applied,if appropriate interventions are adopted, it maguft in a much better academic performance anstudents

which may even lead to better emotional competence.

Another study is titled“High School Grades and University PerformanceCése Study” by Philippe Cyrenne
and Alan Chan (2010)who found out that the highostlgrade is an important factor in determiningfpenance as

first -year students in college

The paper is not about high school grade but tlegm grades of students, the concept was inclinled much
as one of the aims of the study is to be able ¢atify the relevance of policies which are relatedyrade requirements

found to be significant to academic performance.

A deeper look into the individual grades of thepasdents will show that almost all of them havedgsaranging
from 2.00 to 2.50 which are within the range of ddo satisfactory academic performance but their #gm@otional
competence are within the boundaries of 2.51 t6,3t%e verbal interpretation is that they are vawynpetent along with
the different dimensions of the phenomenon. Thédrarl ratio being; 3.51 to 4.50 interpreted to lighly competent,
while 4.51-5.00 is indicative of excellent competenData shows that though the majority of the tRred eachers are not
outstanding in terms of their academic performattoey are still competent to handle their own eoriand to manage

students’ expression of feelings.
Emotional Competence matters.

An excellent information paper by Dr. Cary Cherrasigiinally presented at the Annual Meeting of 8wxiety for
Industrial and Organizational Psychology, in Nevie@ns, April 2000 proved its significance.

| NAAS Rating: 3.10- Articles can be sent to editor @ mpactjournals.us |




The Academic Performance and Emotional Competence of Graduating 635
Education Students, SY 2016-2017

He featured 19 referenced business and organizhtiase studies demonstrating how Emotional Igestice
contributes to corporate profit performance. Thapgr clearly demonstrates the importance of asggssinotional

intelligence in organizations.

On the other hand, looking into the Education seaocording to David Allen Rust who cited Lindarbag
Hammond’s (1997) statements, that the classrooohégads the most influential variable influencirtgdent achievement
outside of the child’s home environment. Many stsdhave attempted to identify the specific atteBudf teachers who
are more effective than others. During the lastadecfurther stated by the same researcher, resbacishown that
teachers, who work to develop relationships, wHékvering relevant and rigorous instruction, desteoaite greater student

achievement.

Another interesting study was that of Chew et. 2013) which dealt with the emotional intelligenaad
academic performance of respondents during thest &nd final year in medical school. The findingdicated that
emotional intelligence was a predictor of acadepeidormance, which was due, according to the rebeas on students’
ability to understand emotional causes. The knogdethat enabled them (those with higher Emotiontdlligence) to
have more adaptive lifestyles, be more attunedh¢osignals of others and themselves and betterstade the causes of

their and others’ emotions.

Because of the cited significance of EC, the reteas would still want to present whether a diffexe in a

relationship would emerge if the elements are tated individually with the GWA, Table 6.1 was inded.

Table 7: Correlation between Academic Performancerad Goleman’s Elements of Emotional Competence

Elements of Emotional Competence and BSEDEN BEED
Academic Performance R R2 VI R R2 VI
Emotional Awareness & Academic Performance | -0.1363 | 0.0186 | Weak relationship | -0.0932 | 0.0087 | Weak Relationship
Self-Regulation & Academic Performance -0.1206 | 0.0145 | Weak relationship | -0.1377 | 0.019 | Weak relationship
Motivation & Academic Performance -0.2411 | 0.0581 | Weak relationship | -0.3206 | 0.1028 | Weak relationship
Empathy & Academic Performance -0.1805 | 0.0326 | Weak relationship | -0.0794 | 0.0063 | Weak relationship
Social Skills & Academic Performance -0.212 | 0.0449 | Weak relationship | -0.2262 | 0.0512 | Weak relationship
Mean -0.1781 | 0.0317 | Weak relationship | -0.1714 | 0.0376 | Weak relationship

Though no significant relationship was establisitethis query, still the outcome provided an avefarefurther
researches.

CONCLUSIONS

More than % of Practice Teachers on both coursefeanale, a majority are 19-21 years old, almoHtdra first
born. Most of them have the monthly family inconamging from Php5,000 to Php15,000, though a feve hess than

Php5,000 or more than Php15,000, implying that mb#te students are from low-income families.

The mean of the Academic Performance in terms @fGkneral Weighted Average (GWA) for seven semgster
are described to be good and satisfactory for BSEBRd BEED respectively but in terms of the meatheir Emotional

Competence both have a very competent description.
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The coefficient of determination for both courses @.0037 and 0.0794, the values are near zerinfflying a

weak relationship between the academic performandethe emotional competence. The computed p-\&l0e670165

and 0.082211 at less than 0.05 significance levehgthened the no significant relationship finding

Therefore, in this particular analysis, it was fduwut that the academic performance of studentaihesy little

significance to the students’ level of emotionainpetence.

An intervention will be on improving the academierformance of Education students in as much as the

emotional competence was found to be in a highe.le
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